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1. Purpose
By observation in specific areas are we able to establish a foundation that supports continued development and comparison between municipalities and schools.

Every school observation is approximately two weeks; one week includes an actual visit to the school. An observation at schools having less than 100 students can be for a shorter of period of time.

The observation group should include professional school leaders and pedagogues with varying degrees of experience in all levels of compulsory school.

Areas of priority in the observation report
· Leadership and governing

· Work towards the goal, follow-up, and analysis of the results

· Participation, responsibility, and influence of students and parents

· The teaching process, the teaching environment, and the attitudes of the personnel

· Individualization to meet the needs of highly motivated students/students, as well as students in need of extra resources
2. Method

We met school leadership on several occasions during the week. We also participated in meetings with the student welfare team, school leadership with the MYP coordinator and work team leaders, special needs teachers, admissions committee, PYP (yr 0-5), and administration with IT.
We interviewed after school care personnel, Swedish teachers, and members of the Anti-Bullying Team. We also met with those responsible for initiating the Communications Project.

During the week we had on-going discussions with teachers, personnel, and students. In order to visit as many classes as possible, we each visited different classes.

3. Facts about the International School in Nacka 

The International School in Nacka is situated outside Stockholm in Fisksätra, near the Stockholm archipelago.

International School in Nacka, ISN, is a municipal school offering instruction to children and youths from 5/6 years to 16 years.

ISN has:

Instruction in English and Swedish for children in preschool to compulsory school, year 1-9, 

after school care for school year 0 – 3, and after school care for school year 4 – 6.

The Swedish national curriculum is the basis for the pedagogical profile in the compulsory school. The Swedish national curriculum influences the school curriculum at ISN;

Primary Years Program (PYP) for school years 0–5, and Middle Years Program (MYP) for school years 6-9.

In 1998/1999 the school was authorized by the International Baccalaureate Organisation (IBO) to teach the PYP and MYP curriculum. The after school care program follows the general guidelines by the Swedish Board of Education.

IBO is an international organization with headquarters in Switzerland.

The abbreviations PYP and MYP will be used in the following report. See above.

Number of students

To date (051003), ISN has approximately 355 students from 80 countries.

Preschool class: 26
Classes Swedish/English:
0S-9S classes with instruction in Swedish (Swedish section): 216

0E-9E classes with instruction in English (English section): 116

Number of students enrolled in mother-tongue instruction: 172

Admission to the English section, whereby all instruction is in the English, is governed by the Compulsory School Ordinance (grundskoleförordningen kap.2).

ISN is charactarized by a large percentage of students with foreign background; 80 nationalities, and 30 different mother tongue languages.

School Leadership

- Principal

-2 Vice Principals, whereas 45% of one position is a teaching position

-1 Development Leader, whereas 50% is a guidance counselor positon

-1 PYP Coordinator

-1 MYP Coordinator

Work Teams
ISN has 45 pedagogues organized in the following teams:

-PYP I    school year 0-2, Swedish + English classes

-PYP II   school year 3-5, Swedish + English classes

-MYP I   school year 6-7, Swedish + English classes

-MYP II  school year 8-9, Swedish + English classes

-After school care             Swedish + English classes

Student Welfare Team

-Counselor 50%

-Development Leader 50%, Guidance counselor 50%

-Principal, 100%

-Vice Principal 100%, PYP

-Vice Principal 60%, MYP

-School psychologist 25%

-School doctor, 2,7 h/week

-School nurse, 67,5%

-special needs teacher 100%, MYP

-special needs teacher 100%, PYP

-speech therapist 20%

Adminstration

- 2 office assistants

- Guidance counselor

-IT-administrator

-Librarian

-Maintenance man
External personnel

-cafeteria personnel

-custodial services

4. Comparison with previous report

ISN had an earlier observation in September 2001. The good examples are still current as the school continues to strive for quality.

The following areas were suggested areas for improvement:

· Work with students who do not achieve goals for a passing grade. 
The school focuses on resources in the core subjects. Teachers and special needs teachers write a program for a plan of action for all students who are at risk of not reaching the goals for a passing grade.

Comments:

ISN has a large number of students who do not have Swedish or English as a mother tongue. According to the teachers, it is difficult for these students to achieve a passing grade according to the goals of the curriculum. Many students come to Sweden in school year 8 and 9.

ISN has a year-round intake of students from Sweden, and abroad. A large number of these students are children of embassy personnel, personnel of foreign companies, and families who have immigrated to Sweden. A student can study in the preparation Swedish class for up to one year. This class is very important for future studies.

· Transition from preschool to compulsory school and school year 5 – 6

The vice principal and a special needs teacher work with the preschool and participate in their meetings. Local preschools are also invited to lunch to visit ISN preschool.

In addition, the vice principal is responsible for contact with embassies and with other English preschools in the Stockholm area.
To assure a successful transition from yr 5 (PYP) to yr 6 (MYP), the school has a conference and a follow up. It is also a routine that teachers of yr 6 visit yr 5 classes. Students in yr 6 visit yr 5 classes to talk about choosing a language elective.

Comments:

The teachers expressed concern that after yr 5 several students choose to continue their studies in another school. “They want to go to a Swedish school.” According to an analysis of the organization we saw, the school will focus on developing their marketing, and concentrate efforts on information and dialogue with different groups and cultures in the surrounding community.

Future intentions are to attract students by using student elective time for international sports.

· Student electives yr 6 – 8

Student electives in yr 6 – 8 are still organized in a traditional manner offering a variety of choices, including homework assistance as a subject.

Comments:
Several students are not able to” freely” choose an elective since many have language difficulties and are in need of special resources.

· Competence development plan

The goals of the municipality, the school, and the individual are clearly illustrated in the employee development conference. Plans for in-service training are documented. It is the intention that all employees have in-service training about PYP and MYP through the IBO.

Comments:

Our experience was that ISN has succeeded in achieving the above goals. We even reviewed ISN’s in-service development plan. In the plan it states that all employees will get further education about different cultures/religions, PYP, MYP, the IBO school concept and it’s different pedagogical programs, language acquisition (Swedish/English as a second language), ISN’s social programs (with emphasis on Second Step), IT/Office, team-building, environmental policies, and using both Swedish and English. 

· Work situation and the large personnel turnover
ISN had a major reorganization prior to the beginning of the current school year. Several teachers (14) were forced to leave due to an earlier merge with Allé Skola.

The teacher’s experience was that school leaders have a genuine interest in the welfare of the personnel, exemplified in the Kick Off at the beginning of the school year at Häringe Castle.

Comments:

The teachers we interviewed agreed that they would like to continue to work at ISN. The students feel that the teachers are really good. They said that the teachers were “schysta”. The positive human approach of the personnel permeates the operation. We heard no teachers complain. They expressed their concerns over the language difficulties and the social situation many students experience
· Mutual information strategy for the entire school

We interpret the previous school observer’s report to mean that parents demand more overall information from leadership about ISN.

Comments: 

Those parents we spoke with are not always satisfied with the information they receive from the mentors. They would like to have a better channel by using email rather than paper mail, since papers can get lost. However, there is the awareness that not all families have access to a computer.

Parents suggested that they would like to have meetings twice a term.

· Cooperation with parents and community

Due to the fact that students at ISN have families with many social and cultural differences, cooperation with parents and community is very difficult. ISN supports and cooperates with the Communication Project. See 5.3 and 5.5. ISN regularly attends meetings with BRÅ.
5.1 Leadership and Governing

The distribution of responsibilities complies with the IBO curriculum. The leadership organization, as well as meeting routines, is well defined and clear amongst the personnel ISN. The structure for carrying out developmental dialogues is followed. ISN has developed an organized plan for meetings. We participated in several of these weekly meetings.

School leaders and work team leaders are in the leadership organization. The PYP and MYP coordinators are responsible for the PYP and MYP programs. In addition, a Development Leader is responsible for, among other things, the administration of student welfare.
The leadership endorses learning by focusing regularly on meeting development. This is highlighted in the plan of action by the IBO, “Building Trust at ISN” and in ISN’s local work plan. Pedagogical development is more steered in IBO than Lpo, however, there is more flexibility, particularly with regard to developing methods.

ISN stimulates pedagogical development by working to develop the programs. PYP is based on inquiry, whereby children learn to explore the world. MYP is based on the holistic perspective and multicultural awareness.

Areas of interaction are the focus of pedagogical discussions in the MYP work team meetings. There are strategies to demonstrate good examples. In order to continuously improve and develop the inquiry-based methods, all teachers have participated in IBO training. Those responsible for programs have the role to discuss good examples in the work teams.

In the activity plans ISN prioritizes team building to utilize the competency and proficiency of the teachers.

In the developmental dialogue/employee dialogue, areas such as guidance, in-service training, and mentor support are discussed. An allowance is given to all work teams (2000 crowns/year) for individual and group in-service training. 

Comments:

With a clearly defined organization and curriculum, strong leadership, and competent personnel, ISN is well on the way to implement the vision to see the” red thread” throughout the entire organization. The school has a secure environment and the adults have mutually clear communication. Everyone sees their job as an important part of creating a good working environment for the students.
We met a Montessori-qualified teacher (with experience from the Swedish compulsory school). She was anxious and energetic, having just returned from an IBO conference in Athens. She looked forward to implementing what she learned there in her class.

The principal, although relatively new as the school leader at ISN compulsory school, works actively to clarify for the staff the ”balanced scorecard”. In the developmental dialogue the focus is on individual goals and positive dialogue with the staff.

5.2 Work towards goals, follow-up, and analysis of results

ISN’s mutual vision and goals are:

· ISN is a school focused on the student’s learning and social development.

· ISN is a school for life-long learning
· ISN is a school with an open and pleasant atmosphere.

· ISN shall be a school where children want to be every day.

ISN works according to a “Balanced scorecard” – Preschool (Förskola), Fritid (Leisure center), School (FFS), Nacka Kommun”. The organizations philosophy: FFS is an organization where learning from one another, over borders, is the guiding star for our work. We work to improve thoroughly, systematically, and long- term.” 

The principal’s vision is to make ISN the flagship to raise the status of Fisksätra, reduce segregation in the municipality, and facilitate integration between cultures.

Evaluations lead to action plans for organizational development – competence development - maintaining competence. ISN’s wide-range goals are to offer a quality international education in a secure and safe environment. The school aims to be a “glocal” school with a balance between the local and global perspective. ISN has formulated personal goals, equal opportunity goals, and a multiplicity of short and long-term goals. 
Due to language barriers, many students have difficulties achieving the goals of the curriculum. SALSA values for year 2005 are yet to be reported. However, grade point averages at ISN for school year 03/04 were clearly over expectation in reference to SALSA values.
The national goals are set according to the IBO perspective. They are deeply anchored with all personnel who have participated in Växtkraft mål 3  (EU project) a couple of years ago.

The goals are illustrated in the school’s governing document. They are presented to the students prior to the upcoming themes. The goals for inquiry in the PYP program are hanging on the walls in the classroom is a description of the current theme the class is presently working with. We did not see the same goals in the MYP section, but students were confident about the goals. In some classes we saw the school diary /Skoldagbok for weekly planning and evaluations. ISN follows Nacka’s planning for evaluations and follow-up.
ISN focuses on quality instruction through clarifying the IBO. Emphasis is put on the student’s individual development with relation to age, capacity, and individual needs. The holistic perspective is emphasized and developed in a secure environment.
Comments:

The inner school environment at ISN is dynamic and stimulating. In the SWOT analysis which describes the school’s strengths, weaknesses, prospects, and threats, it appears that there is an imbalance between the Swedish and the English sections, and there too few students at the school.

5.3 Participation, responsibility, influence of the students and parents

All classes have class council. In year 0-5 and 6-9, the class representatives participate in student council. Student council is supervised by adults, and meets regularly twice a month. Students present the issues of their class at student council.
We interviewed student council representatives from year 6-9. They felt that they do have an influence, i.e. that the school nurse changed the visiting hours according to their recommendation. Students also felt that they have an influence on the content of the instruction. “Teachers have authority but listen to us when we make suggestions.” They believe it’s positive that the school has both English and Swedish classes, feel students are nice, and are satisfied with the personnel. They also believe that the teaching materials are good. They felt the areas to improve are areas outside the school and the schoolyard. 
The schoolyard tables and benches need refreshing. Some students, who have to travel far to school, feel it is a disadvantage that they have to pay for their own transportation.
All students have an individual development plan. This is presented at the developmental dialogue. The developmental dialogue is prepared in school. We have seen details of the content and structure of this document. The objective is to include the student’s profile in the conference, and an idea of the student’s progress, and efforts from preschool to year 9. A selection of the student’s schoolwork, and written documentation of the conference is saved in a portfolio.
In some classes the school diary/Skoldagbok is used for planning and evaluation. The older students are aware of the goals and course criteria.

We only met two parents. They were also satisfied with the school. They describe it as “lively, and loud” with personnel who handle problems that arise. The earlier PTA has now been replaced by an administrative council (förvaltningsråd) where parent representatives from all classes, meet together with students and personnel. Families also receive a monthly information letter from the principal. A large problem for ISN is that many parents have language difficulties, lack computer skills, or have no access to internet. If these parents were to attend scheduled information meetings, the contact between home and school would improve. Parents felt they have good contact with teachers and school leadership, and they are always greeted in a positive manner. They expressed that personnel at ISN are open and sensitive to parents’ point of view. Parents have been able to influence certain practical issues, like repainting the entrance hall. They are satisfied with the homework help that the school offers through the Communications Project. They get information about course plans/goals, both in writing, and at the parent meetings. At the end of each term, progress reports are sent home to students in year 0 – 7. These progress reports are given out to students in year 8 – 9 before the developmental dialogue.
We got the impression that not all parents are completely satisfied with the structure of the developmental dialogue. They would prefer it to be a three-part dialogue rather than led by the student.

Comments:
Those students we spoke to felt they are able to influence the organization. Hence, they felt they have had an influence. We were impressed that so many of the older students are aware of what they learn, and the importance of working for good results. “I want to get good grades so my parents can be proud.”
5.4 Teaching process

We understood that the circumstances, and the pedagogical methods vary depending on the area of instruction.

We saw many teacher-led traditional lessons in a large group. On the other hand, the majority of the instruction was from an individual perspective in smaller groups, for example, in language groups, and half-class instruction in Math, Swedish and student electives.
.

The focus of the teaching was strongly according to the IBO’s educational philosophy.

In the younger classes of the school we saw students account and document theme work. It was obvious that students were accustomed to working independently.

The school has contacts abroad and among other things, cooperates with the church. The surrounding archipelago environment is utilized in instruction and during time with after school care program.
The preschool classes work with the Bornholms model to develop the child’s language awareness. Preschool teachers, and special needs teachers in addition, have training to evaluate phonetic awareness. ISN prioritizes the work with conscious language development in all subjects where the majority of the students have another nationality.

The school has high expectations of the students. Those students we talked with told us that they liked ISN, and have much ambition to get the most out of school. With the help of individual development plans, the school work is adapted to the student’s different capabilities.

Teachers listen sensitively to the students ideas and give the students an opportunity to learn from one another. Among other things, we heard students say “I love math”, and “I love homework.”  The relationship between teacher and student is very respectful.
We experienced that the school has access to quality teaching materials. 

An extensive program of inquiry is applicable within the IBO. The research themes reoccur every year in six comprehensive subjects, with a progressive variation of the theme content throughout the year.
In year 3 students begin with a small project. It is expanded in yr 4. In yr 5 students are responsible for the Exhibition, and are awarded with a diploma. In yr 9, the students complete a Personal Project in student elective. Even the youngest students carry out activities like drama and music. According to the IBO, it is obligatory to have drama on the schedule. The older students are taught by a drama pedagogue. We participated in a rehersal for the musical, Grease, where the drama and music teacher worked together with a class.
Internal practical training in the school cafeteria is on the schedule for students in yr 6 and 7. Students in yr 8 and 9 are encouraged to find their own practical training placement outside of school. The guidance counselor, and/or a teacher often visit some of the students on practical training.
Comments:

The dialogue-pedagogical instruction shows high quality with a strong focus on the individual student. There is much respect between students and teachers.

In the classrooms of the younger students, and even in the preschool, were clearly written signs indicating the names of the items.
In PYP, we saw quality documentation of the theme work as examples that classes are working with problem-solving.

5.4.2 Teaching environment

The school is a worn building from ca 1970.

The schoolyard is small with asphalt, but is close to the forest and sea.

The classrooms are flexibly furnished and well-equipped. In several classrooms there are sofas where students can read. In the classrooms of the younger children materials are easily accessible. 

To some degree, fritids and school share the same rooms.

In the PYP section of the school, student work is displayed in the corridors and classrooms. The particular student profiles are illustrated and visible in all the classrooms. In the MYP section, the classrooms and corridors are significantly bare and appear worn.
ISN has good accessibility to computers with a large computer room in the center of the school, and a smaller computer room in the MYP section. In the PYP section there is a computer in every classroom.
Teachers/classes have an opportunity to book a time in the computer room. Students also use the computer room to do homework after school. 

There is an IT/pedagog/computer teacher responsible for the computer room. We participated in an IT meeting where among other things, the question of enhancing the student’s computer skills by offering a European computer competence course.
The school library is directly adjacent to the computer room. It is well-equipped and used frequently. Both personnel and students would prefer that the librarian had more time in the library. The librarian pointed out the importance for classes to visit the local municipal library.
There are no free periods for the students at ISN. The school has a policy to have a continuous work day. Students in years 1-5 are required to go out during the breaks. The school yard does not have good play equipment. There are few gathering places for the older students. They socialize in a large entrance hall furnished with tables and benches. Earlier there was a student café and the goal for the future is to continue.

Comments:

The entire school has a lively and secure atmosphere, free of graffiti.
In our opinion, the social meeting places for the older students are few and meager. Students gather in a group around the basketball hoop and around a table in the large, sparse entrance hall.
The schedule, without free periods, prevents the problem of late arrivals and truancy.
5.4.3 Attitudes of the personnel

The school places much importance in working to prevent bullying. In yr 0-9 they work with Second Step (Steg för Steg), an American curriculum for empathy and conflict resolution. The anti-bullying team consists of six teachers who meet twice a month under the guidance of the development leader and the school counselor. The school has drawn up their own version of “FRIENDS” whereby two students in every class (yr 3-9) go through a training facilitated by the development leader and the school counselor. A specific document explaining how to handle conflict has been designed for teachers. Acute bullying cases are handled by the anti-bullying team according to a modified version of the Farsta model.
In the classroom we met adults who were good role models who were genuinely interested in what students had to say.
We saw 11 children in the preparation Swedish class (at times there were several students in the class from the English section). Two teachers work full time with this class. We saw examples of good cooperation between students who recently arrived to Sweden, and students who have lived in Sweden nearly a year.

We saw several examples by teachers of good leadership characterized by knowledge, trust, and respect. This is a prioritized in ISN’s culture and profile.
ISN works consciously with values. ITis and developing the intentions of the IBO, are included in the pedagogical perspective at ISN.

Comments:

According to our understanding, well-functioning values permeate ISN, where personnel treat students with respect and in a nice manner. We see this treatment again and again amongst students, and, as the students expressed it, “the teachers are nice”.
This is probably ISN’s greatest strength.
We are impressed by the tremendous seriousness of the work that is put into admitting students from other cultures, with other languages than Swedish and English as a native tongue.
We heard teachers say “We have to work to be yet more international” They are not satisfied with good, but are always looking for possibilities to develop.

5.5 Individualization

We participated in many lessons where students were divided up into groups (half-class instruction). This made it possible to work flexibly and more individualized. Adapting to the individual is according to the IBO curriculum.
The older students focus on getting high grades. The MYP teachers try to tailor the instruction in order to meet the student’s demands.

The student welfare plan, “Students in need of special support” is a document included in “ISN-Student Welfare Routines”.  According to the student welfare team, it is clear and concise.

The special needs teacher works jointly with the mentor to determine a plan of action and a follow up. The special needs teacher is also responsible to present cases discussed in the teacher work teams to the student welfare team. 

The special needs teacher in yr 0-5 has responsibility to see that the schedule for reading development (LUS; läsutvecklingsschema) is carried out in the Swedish section. 
EVT –Student Welfare Team – meets once a week.

At ISN the Communications Project is carried out after school. The project is financed for 3 years through subsidies provided by Allmänna Arvsfonden.
“ISN and Save the Children Foundation” are clients of the project with the purpose of enhancing communication between school and parents/guardian of children in Fisksätra”.
The project has three main areas;
· Study circles to strengthen parent’s role in multicultural Sweden, based on Sonia Sherfay’s book: “Children in Our Hearts”.

· Sponsor activities, “Would you and your family like to have a sponsor family, or participate as a sponsor?”
· Free study workshops in Swedish, English, and Math for students in yr 4-9.Volunteers from Saltsjöbadens Samskola help students with homework. A diploma, useful when seeking employment, is awarded.

The school provides a room, some materials, and assistance with administrating the project. Personnel have even had study days focusing on “having a good dialogue with parents from other cultures”.
Comments:
More focus has to be put on students in need of special resources–where the mentor – who knows the student’s strong and weak sides –must be developed and strengthened. The special needs teachers are responsible to carry out LUS and present student welfare cases to the student welfare team. This can be the responsibility of the mentor. 

The work teams need to improve routines concerning students in need of special support. We believe that ISN has the need for the competence of a special pedagogue to investigate, strengthen, and guide individual mentors and work teams.
The competence of the special pedagogue can be valuable when applying for more resources to Nacka Kommun.

We consider the Communications Project to be very valuable for both ISN and for Fisksätra. We believe that this project needs to continue, even after Allmänna Arvsfondens project is over.
6. Strengths 
· Conduct of personnel/student and student/student, see 4, 5.1, 5.4.1, 5.4.3
· The students pride in their work and awareness of their own learning, see 5.3, 5.4.1

· Basic pedagogical perspective, see 5.4.3

· Homework, see 5.3, 5.4.2, 5.5

· “Second Step” år 3-7, se 5.5

7. Areas to develop
· Market ISN to attract more students, see 4, 5.2

· Justify more clearly for Nacka Kommun the great need for special resources, see 4, 5.5

· Contact in the immediate community, see 4, 5.2, 5.5

8. Good Examples

· Work in the preparation Swedish class, se 5.4.1, 5.4.3

· Communications Project

Comments on ISN’s Observation Report (September 2005)
 First of all I would like to add to those comments already mentioned in the report that I am very impressed that these two observers, during one week, have succeeded in getting a good overview of our organization. According to my experience of the organization, I believe their comments are very accurate. I also know that their goal was to manage to observe, and better understand the entire organization, which is also evident in the report.
This term, with a new staff, we have put much emphasis on working with our IBO profile and the basic views of our pedagogy. This is also evident in our organization.
Areas to develop: We agree that marketing is important, however, in the Fisksätra area, it requires another method. We work very much with direct marketing, i.e. the teachers call when there is a class meeting, developmental dialogue, to ensure that the parents attend.
A problem for us is that many parents do not speak Swedish, including some who are illiterate.  We spend much time trying to find unconventional ways to reach our customers.

Each term, we send an information letter to the embassies including reference to our website that is continuously updated. We have close cooperation with employers who turn to us for the children of their employees.

An area that urgently needs improvement is making our school environment more attractive to our customers, both indoors and outdoors. A fresh and welcoming entrance hall, with a little color on the walls, would really make a difference. This would raise the status of the school. We have, despite little resources, done minor upgrading. As in our advertising, we plan to clarify and focus on the IBO, in the form of signs on the inside and outside of the school. 
The calculation of SALSA and equality guarantee is not enough with reference to the tremendous need for extra resources. There is a tendency in the community that although some parents cannot change their living situation, they still can choose a Swedish school. This implies that the students with greater needs for resources remain at ISN. It requires that the teachers are more competent, both culturally and socially, to be able to handle these students from all corners of the world. At the same time it is tremendously exciting and challenging. Students, despite tragic circumstances, attend school and have confidence in the adults. We can make a difference so they won’t have problems in the future. It benefits the entire community.
In different ways we are continuously working to integrate the community and the school. We work closely with the library in Fisksätra. The library offers reading time, and a new project, Language in school, that we can develop further. We believe that an area to prioritize for our children is to develop a level of quality in the Swedish language. 
In order to facilitate dental examinations of our school children, Folktandvården in Fisksätra will have a mobile practice in the school. Since the conditions of our children’s teeth are under the average, some classes are also participating in a fluoride-rinse project.

We have worked out a good cooperation with the Arbetsmarknadsavdelningen in Fisksätra whereby two trainees practice in our café and the school library a few hours a week.
From year 6, our students have Community Service, whereby they have internal practical training and even community service in the local community, which also means that our students have to be good ambassadors for their school.

Good examples:

The Swedish preparatory class has been a successful investment for the students. They learn intensive Swedish, at the same time they are continuously integrated into their respective class in which they formally belong. We have gotten many positive reactions from the parents of these, now ten, students. Having received this information, there are now several Nacka schools that have contacted us to inform us about potential new students. As we see it, the problem is that if the student comes to us in yr 8 or yr 9, it is impossible to achieve the goals for passing grades in all subjects.
The Communication Project is utterly another link between school and the community. There we even try to develop study circles for fathers where the important focus on the parent role together with other fathers. This has yet to begin.
Finally I would like to emphasize the commitment and the professionalism of the teachers and staff at our school. I am glad to hear that this was mentioned in the report.
Sincerely,

Anita Malmjärn-Askelöf

Principal 
International School in Nacka

Box  4003

133 04 Saltsjöbaden

Sweden

Office: + 46 (0) 8 718 8310

Mobile: +46 (0)70 431 8310
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